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SgEsERy



















]

i
i







o
i
2

i
1

i
i

jig
’éz j
i







23 s i

e










5
it ,iql
il

g










ey ety s

f ”':-.f_.x::r_._.::?.«._.w










0/0\0/O\S\S NSO\,




11 06 __":_ ___
: i _,M i __ P
l il
i I i _»,"_:_*______.*_._L_M
_M_ m_a I _a__
il 1 i
it ___“i _s amM _g

NETIRT TN































r,rr:,:_:;.ﬁ.:::;w: e Sy













T T
L .


















































































et







T s
S,
















HiD

_F:r















12.8lended Leamin Implementation Rosdmap.




13.Resurce Alocaton for Blended
plementationn 1555




i

i
]












Blended Leaming Guidelnes
TorTSsein



Annex i. Monitoring and Evaluation Framework for BL Integration in TVET Schools in Rwanda

Rwanda TVET Board (RTB)

Monitoring and evaluation Matrix: BL integration in TVET Schools in Rwanda

Sub-indicator
#

Availability, accessibility, 1.1

and adequacy of digital

infrastructure 1.2.

Indicator

Core category Indi;ator

Digital 1

Infrastructure
1.3.
14.
1.5.
1.6.
1.7.
1.8.

1.9.

2 Availability and access to 21.
digital teaching, learning

Sub-indicator

# of teacher owning computers / digital

devices
# of teachers with internet access at
home
Teacher’s home Internet bandwidth
speed and stability
# of students owning computers,
tablets, and other digital devices
Students-computer ratio

# of students with internet access at
home
Student’s home Internet bandwidth
speed and stability
School Internet bandwidth speed and
stability
Access to electricity in classrooms

# of available computer labs, smart
classroom
Level of access to computer labs,
smart classrooms

# of available of VR/AR/Simulation
Labs

Level of access to VR/AR/Simulation
Labs

Maintenance of digital equipment
Availability of Learning Management
System (LMS)

Required data
Registered teacher-computer record

Access to router or smartphone at
home
Internet speed data (Mbps)

# of students with their own digital
devices
# of students and # of available
computers
Access to router or smartphone at
home
Internet speed data (Mbps)

Internet speed data (Mbps)

# of classrooms with reliable
electricity

Computer lab/ smart classroom
computer record
Student’s Access

Computer lab/ smart classroom
compute VR/AR/Simulation Labs r
record
Student’s Access

Frequency of maintenance activities
Online hosted LMS

Data source
School IT data
Teachers’ survey

Internet service
provider records
Students survey

School IT data
Students’ survey

Internet service
provider records
Internet service
provider records
School
infrastructure
records
School IT data

School IT
calendar for
accessing
computer
lab/smart
classroom
School IT data

School IT
calendar for
accessing VR/AR
simulation lab
Maintenance logs
School IT data

M&E Frequency
Quarterly
Quarterly
Quarterly
Quarterly
Quarterly
Quarterly
Quarterly
Quarterly

Annually

Quarterly

Quarterly

Quarterly

Quarterly

Quarterly
Quarterly



Core category

Digital
Platforms &
EdTech Tools

Blended
Teaching
Practices

Blended
Learning
Practices

Online
Instructional
Design
Interactive
digital content

Monitoring and evaluation Matrix: BL integration in TVET Schools in Rwanda
Sub-indicator

Indicator

and assessment
infrastructure at TVET
schools

Integration and use of
digital tools in teaching

Student engagement in
blended learning

Student satisfaction in
blended learning

Availability of online
instructional designers

Quality and availability of
interactive learning
materials

#
2.2

3.1

3.2.

3.3.

34.

4.1.

4.2.

43.

4.4.

5.1.

6.2.

Sub-indicator

Availability of technical design tools
(Autocad, Archicad, RStudio, SPSS,
Matlab, Cropwat, SolidWorks, ADAM,
ePortfolios, Android Studio,etc)
% of teachers using digital tools during
lessons

Types of digital tools used (e.g.,
multimedia, learning management
systems-LMS, VR, AR, Assistive tools,
etc)

Adaptation of traditional lessons to
blended formats

Teacher participation in professional
development
% of students registered on LMS

# of students (all types) accessing
digital learning resources
% of students participating in online
discussions

Student satisfaction with blended
learning methods
# of online instructional designers for
courses

# of courses accredited to be blended

# and % of interactive digital units
available per course and are available
on LMS

Required data

# of licenced tools

# of teachers using digital tools vs.
total teachers

List of tools used

# of courses adapted for blended
learning

# of teachers attending workshops
or training on digital tools

# of students registered on LMS per
all students

Frequency of resource access by
students

# of students engaged in online
activities

Feedback on student satisfaction

Designers per courses category

List of all accredited courses

List of interactive resources (videos,
quizzes, e-books)

Data source

School IT data

Classroom
observation
reports
Teacher surveys

Course syllabi
from LMS and
teacher reports

Teacher training
records
School registration
record from
School data
management
system (SDMS)
Digital learning
platform analytics
Student activity
logs on LMS or
LMS dashboard
reports

Student surveys

School academic
data

NESA data or
Competency
Based Training
program data
Educational
content records

M&E Frequency

Annually

Monthly

Bi-Annually

Bi-Annually

Annually

Monthly

Monthly

Monthly

Quarterly

Quarterly

Annually

Quarterly



Core category

Assessment
and
examination

Teacher and
Student
training &
development

Teacher and
Student
Technical
Support

Indicator
#

Monitoring and evaluation Matrix: BL integration in TVET Schools in Rwanda

Indicator Sub-indicator Sub-indicator Required data Data source
#
6.3. Student usage of interactive materials Frequency of use of interactive Learning
resources management
system data
6.4. Feedback on the quality of materials Student and teacher feedback on Survey results
interactivity
6.5 Availability of quality assurance of BL # of content quality assurers NESA/ RTB/
courses Schools
Use of blended learning 7.1. # of digital assessments conducted Frequency of online exams and Assessment
for assessment quizzes records
7.2. Type of assessment tools used (e.g., List of tools used for online Assessment
automated quizzes, software design, assessment design documents
assignments, etc) and rubrics
7.3. Student performance in digital Results of online exams and Formative and
assessments quizzes summative exam
results
7.4. Feedback on digital assessment Feedback from students and Survey results
methods teachers
Teacher and student 8.1. # of teachers trained in blended # of teachers completing training Training records/
readiness for blended learning methodologies programs TMIS
learning
8.2. Teacher knowledge of digital tools # of teachers proficient in digital Teacher
tools proficiency
assessments by
qualified
pedagogical
inspectors
8.3. Teacher confidence in integrating Self-reported teacher confidence Teachers’ surveys
digital tools levels
8.4. Student confidence in using digital Self-reported students’ confidence Students’ surveys
tools for learning levels
Availability and 9.1. # of technical support staff/ E- Ratio of support staff / champions to =~ School data
effectiveness of technical champions available (teachers) students/teachers
support 9.2 Time taken to resolve technical issues  Average resolution time for reported = Support logs
issues record
9.3. Teacher/student satisfaction with Feedback from teachers/ students Teacher/ students
technical support on technical assistance surveys
9.4. Frequency of technical support # of technical support requests School support
provision resolved data record
9.5. # students trained as E-champions # of E-learning ambassadors at
TSSs
9.6. Level of satisfaction on peer-to-peer Recorded students’ satisfaction from LMS data and

support in online learning

peer support

Survey on
students

M&E Frequency

Monthly

Annually

Quarterly

Quarterly

Quarterly

Quarterly

Quarterly

Quarterly

Quarterly

Quarterly
Annual
Quarterly
Weekly
Quarterly
Monthly

Annual



Core category

Inclusivity and
diversity in
Blended
Learning

Leadership
awareness on
Blended
Learning

Students’
performance
and outcome

Indicator
#

10

Monitoring and evaluation Matrix: BL integration in TVET Schools in Rwanda
Sub-indicator

Indicator

Accessibility of blended
learning for all students.

Availability of assistive
resources and resource
rooms

Awareness of TSSs
leaders on Blended
Learning

Practical and theoretical
skills acquisition

10.1.

10.2.

10.3.

10.4.

10.5.

10.6.
11.1.

Sub-indicator

Availability of assistive technologies

(e.g., screen readers, text captions)
% of students with disabilities
participating in blended learning

Level of adaptations for diverse
learning needs and assistive tools

Feedback from students on inclusivity

Availability of special education needs
specialist and instructional designers
# of resource rooms available

# of TSSs leaders trained on
integrating blended learning
Workshops conducted for TSSs
leaders on Blended learning

# of students demonstrating practical

skills through digital assessments

% of graduates from trades and
employed in relevant fields

Required data

List of assistive technologies
provided
# of students with disabilities using
digital tools

# of learning resources adapted for
inclusivity

Student satisfaction on inclusive
learning practices

# of special needs instructional
designers at TVET School

Level of assistive resources usage

Trainings on leaders

Workshop data

% of students completing practical
online tasks or simulations

Employment rates of graduates from
blended learning programs

Data source
School records

Student
enroliment and
participation
records
Curriculum and
content review
documents
Student surveys

School data/
Academic
School data

School data

School data

Student
assessments,
Skills, Certification
records

Graduate
employability
surveys, Alumni
networks

M&E Frequency
Annually

Annually

Annually

Annually
Annually

Annually
Annually

Annually

Annually

Every three years
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1. GENERAL INTRODUCTION




2. QUALIFICATION DETAILS

2.1. Description

Title: TVET Certificate .......

Level: RQF Level.......

S Or: e

Trade: e




2.2 Minimum entry requirements

2.3 Information about pathways

o
; '-l;re erred pathways for candidates ente ring Progression route of candidates'-
this qualification include: achieving this qualification include:
LU RURUURURUPRN e e,
B s B et
]



2.4 Rationale of the Qualification



Communication

® (Clearly and effectively using online communication tools such as Email,
Moodle Forums, Microsoft Teams, Google Meet, Slack, ... etc.

" Ability to use collaborative tools such as Google Workspace, Padlet, Miro,

Jamboard, Miro, Zoom, Slack, Flip, ... etc.

® The ability to work independently with minimal supervision in online learning

environment such as on RTB-LMS.







Integration of the workplace

Health, hygiene and safety

Problem solving




Computer skills

Students will be able to operate essential computer applications (e.g., word
processing, spreadsheets, presentation tools) to perform and complete learning
tasks and assignments.

Students will be able to demonstrate the ability to navigate and utilize a learning
management system (LMS) for accessing course materials, submitting work, and
participating in online discussions.

Students be able to apply digital communication tools (e.g., email, chat, video
conferencing) to effectively collaborate with peers and instructors in both virtual
and face-to-face settings

Students will be able to responsibly use digital devices and follow cybersecurity and

data privacy best practices in a blended learning environment.

Initiative and enterprise

Self-management




Learning

Technology

® Ability to use trade-based industry specific software




Languages other than KinyaRwanda
-

2.7 Information about competences

No Code Complementary competences Credit

1
2
3
4
n



il




No Code Core competences Credit

% Number of competences: ....

% Complementary competences: ..

The total number of C



2.8 Allocation of Learning Hours

In a blended TVET environment, learning hours should be balanced between theoretical and
practical components across both face-to-face and online settings. Face-to-face learning includes
theoretical classroom instruction, practical workshop/lab sessions, and workplace attachments for
real-world experience whereas online learning involves theoretical content through digital

platforms and practical simulations using virtual labs and project-based tasks

NO | Module name Learning Theoretical Practical

outcome hours hours

Total hours module 1

Total hours module 2

Total hours module n

Total hours for all modules




3. TRAINING PACKAGE

The training package includes the competencies chart, the flowchart, the modules, the course
structure, and the assessment guidelines.

3.1 Course structure

The course structure describes the learning outcomes for each learning unit. These learning
outcomes are the essential skills and knowledge to be acquired. The contents to be covered for
each learning outcome are prescriptive. The Learning Activities contain a series of suggestions,
usually with several options, that will guide the learner and the trainer.

3.2 Competences chart

The competencies chart is a table that presents an overview of the specific competencies, the
general competencies, the work process and the time allocated to each competency. This table
provides an overall view of the competencies of the training program and allows identification
of the logical sequence of the learning of these competencies.

The competencies chart shows the relationship between general competencies and specific
competencies that are particular to the occupation, as well as the key stages of the work
process. It shows the links between the elements in the horizontal axis and those in the
vertical axis. The symbol (o) marks a relationship between a general competency and
specific competency. The symbol (A) indicates a relationship between a specific
competency and a step in the process of work. When the symbols are darkened, it indicates

that the link is taken into account in the description of the specific competency.

The competencies chart allows the trainer to consider the complexity of the competencies in
the organization of the progress of learning. Therefore, the vertical axis shows the specific
competencies in the order they should be acquired.

This is the starting point of the presentation of the competences in the flowchart presented in
the following pages:



. . GENERAL AND COMPLEMENTARY
Occupation tittle PROCESS
COMPETENCES
T
SPECIFIC =
COMPETENCES 2
S -l o~ c
Q o o o
] ]
(%] (%] (%]
# Duration (Hrs)
1 Competence
2 Competence
n
YEAR 1| TOTAL CREDITS
NOTIONAL LEARNING
HOURS
Table ..... Competencies chart
Between the process and particular competencies Between general and particular competencies
A: Functional link application @: Functional link application
A: Functional link existence o: Functional link existence

3.3 Flowchart

Figure .....: Flowchart



4. ASSESSMENT GUIDELINES

4.1 Assessment Methodology

Formative Assessment




Summative/Integrated Assessment




Annex iii: Quality Assurance Framework for blended learning courses in TSSs

principles

. Metrics and Source of .
Phase Indicators Measurement Data Frequency Data Analysis
Needs . . Industry Thematic and
assessment # of industries .
reports statistical
coverage assessed .
analysis of data
Relevance to .
. v Industrial gap Industry Gap-trend
industry needs . .
aligned surveys analysis
S.ta.tus of Quallt.y and Content and
digital tools quantity of School .
supporting the | technologyin reports statistical
PP g l gy P analysis
course ptace Annually or
Analysis . Structured beforg course
Learning l . redesign
earning
outcomes . Content
outcomes and Quality .
through BL alignment with Assurance analysis of pre-
(TVET skills, g o, defined learning
skills, units’ reports
knowledge and outcomes
. knowledge and
competencies) .
competencies
Content & Quality, Quality Content
materials Quantity of Assurance analysis of
(Soft/hard) course contents | units’ reports content data
Inclusion for Diversity Surveys and .
. . Gap analysis
all learners inclusion rate Focus groups
Ali t
. 'snmen Analysis of
Curriculum based on Course s,
. . . . rubrics’ results
alignment with | analysis phase design and
BL guidelines output documents storyboards
. Accessibility Accessibility Per course Accessibility
Design . Survey . . .
foralllearners | compliance iteration testing
Effective Teachers, Teachers,
design of learners, and learners,
blengded other Survey stakeholders
stakeholders’ feedback
courses . . .
satisfaction rate scoring
Ali t of
coIE?sn;en ° % of courses Curriculum
. with blended review .
manuals with . Online and face
Development learning documents, Annually .
blended to face ratios
. components Course
learning .
syllabi




. Metrics and Source of .
Phase Indicators Frequency Data Analysis
Measurement Data
Adaptation for | # of courses
different with inclusive Course Extent to which
learning styles | design (e.g., syllabi, Annuall courses are
and needs as videos with teacher y aligned to
per UDL subtitles, screen | reports diverse learners
standards readers)
Quall.t.y and Pegr Quality
usability of reviewed
assurer and
content content score . .
Peer reviews Error detection
Content angl LMS . rates
) Error-free review During
Integration content rate development
with LMS P
Inclusion for Interactive Usability
interactive . LMS reports feedback
component ratio .
elements synthesis
Teacher Extent to which
T her rv t her trainin
eac .e % of teachers surveys, eacher training
adoption of using digital Classroom on BL
blended toolfin feachin observations, contributes to
teachingtools g LMS usage BL
data implementation
LMS and other
Systems LMS uptime rate | LMS analytics
reliability
Statistical
Impblementation Learner and Learner tracking of
P trainer participation Support logs | Weekly uptime and
engagement percentage engagement
trends
Availability of .
support ’ Support ticket School report
PP resolution time P
resources
S Evaluating the
Availability and . &
check list of
use of Resource rooms L
. . Schoolreport | Quarterly assistive
assistive capacity
. technology
technologies
resources
Student
achievement Pre/post
of TVET course | assessment Learner Comparative
' legrnlqg scores assessments Quarterly/Every scoring
Evaluation objectives
end of term
Teachers, Course Surveys/ Analyse
Learner and feedback and Interviews/ Satisfaction




Phase Indicators Metrics and Source of Frequency Data Analysis
Measurement Data
stakeholders’ satisfaction Discussion rate and
satisfaction scores forums behaviours
Course Completion erformance
completion P LMS data P .
percentages correlations
rates
Number of
Frequency of internal or Evaluation
TVET-BL external reports, .
. Trend analysis
program evaluations of Program
. . . of updates
evaluations blended learning | review
programs meetings
Percentage of
h S
Response to © gnges or urvey Annually Frequent
adjustments to results,
feedback and . requested
. blended learning | Feedback
. BL adaptation updates
Maintenance programs based | logs
on feedback
comparison of
Platform LMS . platform
o performance LMS Analytics performance
optimization .
metrics pre/post
updates
Quality of Timeliness and Student Students’
feedback usefulness of surveys, Weekl feedback
provided to feedback from Teacher y trends
students TVET trainers reports
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e

RTB | Ver'soaso

SCHEME OF WORK CHECKLIST

N | Criteria

Indicator

(Yes/No)

Comment

S

School

details

Logo is mentioned

School name is indicated

School address is indicated

2. | Qualification

Sector is indicated

Information | Sub-sector is indicated
Level is indicated
Qualification title is indicated
3. | Module The code and title of the module is indicated
details Learning outcomes (LOs) are clearly stated
and aligned with blended tasks.
Number of classes are indicated
Total learning hours (split into
online/offline) are indicated.
4. | Delivery The weeks the module will be delivered are
timeline indicated

Duration of each learning outcome is
mentioned and Synchronous (live) vs.
asynchronous (self-paced) activities are

planned.

5. | Indicative

contents

Learning activities are indicated

Learning resources are indicated

Learning place distinguishes online vs. in-

person venues.

Digital and physical resources (e.g., LMS,

tools, software) are listed.




6. | Assessment | Formative assessment evidences (e.g., online

quizzes, polls, peer reviews) are detailed.

Summative assessment for specific
modules(Task, consumables, assessment

place) is planned

7. | Observation | Observation place for each indicative content

is provided

Checked by:

Signature:



)

School details (Logo, Name, adress)

2N

NYANZA TECHNICAL SECONDARY SCHOOL
Building the future

RTB | 2wanoa SCHEME OF WORK
Sector: Trainer:
Trade: School Year:
Qualification Title: Term:
RQF Level: Module details
Module code and title
Learning hours:
Number of Classes:
Date: Class Name:

Term: 1
Competence code and name
Learning Resources Evidences of Observation
Weeks | outcome Indicative Learning Activities (Equipment, tools, formative Learning Place
(LO) Duration | content and materials) assessment
IC)
1 LO1: IC1.1: Mix of synchronous (live This include the For This include the Digital
sessions) and asynchronous | Digital tools such | asynchronous: | tools such as LMS (e.g.,
(self-paced) tasks. as LMS (e.g., Pre-recorded Moodle), Zoom, Google
For asynchronous: Pre- Moodle), Zoom, lectures, virtual | Classroom, Padlet,
recorded lectures, virtual Google simulations, Kahoot, virtual labs,
simulations, discussion Classroom, discussion Simulation software
forums, self-paced quizzes. Padlet, Kahoot, forums, self- (e.g., Cisco Packet

virtual labs,

paced quizzes.

Tracer).




)

RTB | Ver'soaso

|
NYANZA TECHNICAL SECONDARY SCHOOL
Building the future

Face-to-face: Hands-on lab
tasks, group discussions,
Practical demonstrations

Simulation
software (e.g.,
Cisco Packet
Tracer).

Physical materials
for face-to-face
such as
computers,
projectors that are
needed to achieve
the learning
outcome.

Face-to-face:
Hands-on lab
tasks, group
discussions,
Practical
demonstrations

Physical materials for
face-to-face such as
computers, projectors
that are needed to
achieve the learning
outcome.

1C1.2:

1C1.3:

2 LO2:

1C2.1:

1C2.2:

1C2.3:

3 LOn:

ICn.1:

specific module)

-Recording tools

Integrated Assessment (for

Hybrid projects (e.g., e-
portfolios + practical
demonstrations and
simulations for TSSs with
such technologies)

-E-portfolio tools
like google sites
-Simulations like
cisco packet
tracer, etc
-Computers
-Internet
-Projector

In blended mode:
|Workshop
Online
Classroom




)

RTB | Ver'soaso

2N

NYANZA TECHNICAL SECONDARY SCHOOL
Building the future

like flipgrid
-Online
Collaborative
tools

Trainer’s name and signature:

Term: 2
Competence code and name
. . Evidences of .
Weeks Learning Learning Activities Equlpment,lzt;(;;s, formative LePalrnlng Ol:.serv
outcome (LO) Duration | Indicative content (IC) resources (ETR) ST ace ation
1 LO1: I1C1.1:
1C1.2:
1C1.3:
2 LO2: 1C2.1:
1C2.2:
1C2.3:
3 LOn: ICn.1:
4 Integrated Assessment (for specific module) Task Consumables workshop

Trainer’s name and signature:

Term: 3




)

RTB | Ver'soaso

2N

NYANZA TECHNICAL SECONDARY SCHOOL
Building the future

Competence code and name
Learning . . . Equipment, tools, Evidenc?s of Learning Observ
Weeks outcome (LO) R D G Learning Activities resources (ETR) formative Place ation
assessment
1 LOLI: IC1.1:
IC1.2:
IC1.3:
2 LO2: IC2.1:
1C2.2:
1C2.3:
3 LO3: IC3.1:
4 Integrated Assessment (for specific module) Task Consumables workshop

Prepared by: (Name, position and Signature)

Verified by: (Name, position and Signature)

Approved by: (Name, position and Signature
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RTB | ~Ve'soaro

NYANZA TECHNICAL SECONDARY SCHOOL
www.nvanzatss.ac.rw

etogitarama(@gmail.com

(+250) 788309436

P.O. Box: 60 Ruhango

SESSION PLAN QUALITY CHECKLIST

No | Criteria Indicator (Yes/No) Comments
1. School information School logo is indicated
school name is mentioned
school address is indicated
2. Module specification The code and name of the module are mentioned
Sector, trade, and level are mentioned
Learning outcome is indicated
Indicative content is indicated
3. Details of the Session Topic of the session is identified
Range is defined
At least 3 SMART objectives are formulated
Activities are timed and specify mode (online/in-
person).
Identified resources include digital tools (e.g., LMS,
virtual labs) and physical materials are relevant
Facilitation techniques include blended strategies
4. Introduction of the Session Trainer’s activities are defined and include setting
up online tools (e.g., LMS, polls).
Learner’s activities are defined and include accessing
pre-session materials (e.g., videos, demos, readings).
5. Development of the Session Trainer’s activities are defined and include live
demonstrations + asynchronous support (e.g., forum
moderation).
Learner’s activities are defined and include offline
and online tasks (e.g. supervised virtual
collaborative tasks, engage with simulation content)
6. Session Conclusion Summary activities are planned and include online
tools (e.g., quizzes, e-portfolios) and/or in-person
tasks.
Assessment is Planned (e.g., online quiz, CAT, Lab
Projects,)
Session evaluation activities are planned (E.g. Google
Form, Polls, Online Evaluation Form)
7. References Text Book; APA referencing is respected and ind
include digital sources that are OER.
Web page; APA referencing is respected
At least three (3) references are given (Including E-
resources)
Relevant Handouts are attached (Including hard and
soft copies uploaded on LMS)
8 Appendices Relevant Task sheets are attached

Relevant Assessments tools are attached




e

RTB | ~Ve'soaro

NYANZA TECHNICAL SECONDARY SCHOOL
.ac.IwW
etogitarama(@gmail.com

(+250) 788309436
P.O. Box: 60 Ruhango

www.nyanzatss

9 Reflection Reflection reporting space is provided

Checked by:
Signature:

Date: .o/ vveie/ v

SESSION PLAN
Sector : Trade : Level : Date :
Trainer name : School year:
Term :
Module (Code&Name): Week : No. Trainees: Class(es):
Learning Outcome Align with blended activities, e.g., Apply [skill] using

virtual simulations and in-person practice.

Indicative content

Topic of the session:

Range: Duration of the session:

Objectives: Example: Learners will submit a virtual lab report through the LMS.

etc should be clearly defined

Facilitation technique(s): Blended learning techniques such as Synchronous, flipped classroom,

Introduction Resources Duration

Trainer’s activity: Must indicate trainers’ activities that | Include digital tools such as

can include blended learning activities. Example: Share | LMS

pre-session video via LMS.

Learner’s activity: Should include blended learning

activities based on the nature of the course. Example:

Watch pre-session video and post questions on the forum.

Development/Body

Step 1: LMS, Collaborative
Tools such as MS Teams,
Webex, Google Meet, E-




e

RTB | ~Ve'soaro

NYANZA TECHNICAL SECONDARY SCHOOL

www.nvanzatss.ac.rw

etogitarama(@gmail.com
(+250) 788309436

P.O. Box: 60 Ruhango

Trainer’s activity: Organise Virtual Group Works,

Live Demos

Learner’s activity: Engage in interactive contents such
as SCORM or H5P contents, Peer-to-peer discussions

via LMS..etc
Step n:

Trainer’s activity:

Learner’s activity:

Portfolios, Computer
Labs, Simulations, etc.

Conclusion

Summary:

Assessment/Assignment

Include assessment to be
conducted and done by
students using digital tools
such as quizzes, forums,

live demos, virtual
presentations etc...
Evaluation of the session:
References:
Appendices:
Reflection:
Session delivery self-reflection guide
No | Criteria Indicator Yes/No/Not | Comment
Applicable
(NA)
1 Achievement of Objectives related to Cognitive
objectives domain (Knowledge) are achieved
Objectives related to Psychomotor
domain (Skills) are achieved
Objectives related to Affective
domain (Attitudes) are achieved
2 Resources Vocational materials are effectively
used
Teaching aids are effectively used
Digital teaching aids (e.g.,
interactive videos, virtual
whiteboards) enhanced learning.
3 Learning activities Used online facilitation techniques
are adapted to the topic and suited
for blended learning
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Learners engaged equally online and
in-person (e.g., forum posts, hands-
on participation).

4 Learners
understanding

Opportunities for learners to ask
questions during the session and
across platforms are provided.

Learners’ questions are effectively
handled

Opportunities for formative
assessment are provided and
immediate feedback (e.g., auto-
graded quizzes, peer reviews) was
provided

Opportunities for receiving learners’
feedback is provided

UDL principles were applied (e.g.,
materials in text, audio, video
formats).

SESSION DELIVERY MONITORING CHECKLIST

Trainer’s name:

Date:

Period:

Sector:
Number of trainees:

Trade:

Level:

Class:

Module (Code & Name) conducted during class observation:

Learning Outcome:
Indicative Content:
Topic of the Session:

Criteria

Indicator/observation

1 2

(Not available) (very poor) (poor) (Good)

4

(Very good) (Excellent)

Observation

Pedagogical respected

Scheme of work is

documents

Session plan integrates digital
tools (e.g., LMS, virtual labs)
and is followed.

Class diary is available and it
include blended learning
activities and up to date.

Class attendance list is
effectively used

Trainer masters the subject by
providing clear explanation,
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Session delivery

typical and relevant
examples where needed

Facilitation techniques
(Variation; Relevance; Quality
of handling questions)
including blended learning
activities like (e.g., breakout
rooms, polls). is applied

Teaching aids blend digital
(e.g., simulations, videos) and
physical resources are used
(Variation; Relevance; Quality;
Effectiveness)

Didactic materials are available
of offline/online used
(Variation; Relevance; Quality;
Effectiveness)

Trainer’s self-presentation
(Proper work attire, appropriate
use of language, appropriate
use of body language)

Class is well managed
(Handling interruptions; )

Didactic materials are
accessible online/offline (e.g.,
captioned videos, e-books).

Learning environment is
conducive

(Organization; Safety
precautions, Cleanliness of the
learning place)

Sub/Total /
Average(sum of all rate/number of indicators)
Strength:
Area of improvement:
General Observation: Excellent. Very good. Good: Poor. Very poor:
Teacher’s comments:
TVET Teacher’s names & signature: Evaluated by:

Date: ......... Jevaens

T R,

Name, Position & Signature
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Module structure




Purpose
LS e 1 (=1 1= 2 1

Delivery modality Training delivery 100% Assessment

Theoretical content 30% 30%

Practical work:

Group  project | ....% Formative

and
presentation 70% assessment {70,

Individual %
project
/Work

50%

Summative Assessment 50%

Elements of Competency and Performance Criteria

Elements of Performance criteria
competency




Course content

Learning outcomes At the end of the module the learner will be able to:

Learning outcome 1: ... Learning hours: ...

Indicative content

Based on performance criteria and the extend at which learning outcome is.
(What, Up to, and How):

Resources required for the learning outcome

Equipment

Materials




Tools

Facilitation techniques

Formative assessment
methods / (CAT)

Learning outcome 2: ... Learning hours: ....

Indicative content

Based on performance criteria and the extend at which learning outcome is.
(What, Up to, and How):

Resources required for the indicative content

Equipment

Materials




Tools

Facilitation techniques

Formative assessment
methods /(CAT)

Learning hours: ....

Indicative content

Based on performance criteria and the extend at which learning outcome is.
(What, Up to, and How):

Resources required for the indicative content

Equipment

Materials

Tools

Facilitation techniques

Formative assessment
methods /(CAT)




Tools

Equipment

Materials/ Consumables

Integrated situation
Text for integrated situation:
For integrated situations, hybrid projects (e.g., e-portfolio + practical demonstration) as well using
simulations will be done. .................coooiiiiii
Resource
e E-portfolio tools like google sites
e Simulations like cisco packet tracer, etc
e Computers
e Internet
e Projector
e Recording tools like flipgrid
e Online Collaborative tools such as Google Package (Word, Excel, PPT, Forms, ..etc)
Learning Ind.1
outcome 1: Ind.2
(30%) Ind.3
Ind.1
Ind.2
Ind.3
Learning 21. Ind.1
outcome 2: Ind.2
Ind.3
(40%) 2.2. Ind.1
Ind.2
Ind.3
Learning 3.1 Ind.1
outcome 3: Ind.2
Ind.3
(30%) 3.2. Ind.1
Ind.2
Ind.3
Total marks 100
Percentage Weightage 100%
Minimum Passing line % (Aggregate): 70%

APA Format



Glossary

Term 1: meaning/definition in this curriculum
Term 2: meaning/definition in this curriculum

Term 3: meaning/definition in this curriculum

Term n: meaning/definition in this curriculum



Author’s Note Page

Authoring institution

Copies available from: Authoring

institution’s Adrress



Rwanda TVET Board
TVET School Name:
Academic Year: ...../........

Blended Learning Course Peer Review Form

This form is to be approved by the RTB Quality Assurance Unit. It is used to review the components (in-class materials and online
materials) of each blended learning course.

Course Name: Course Instructor Name:
Reviewer Name: Review Date:

% Face-to-Face delivery: % Online delivery:

Key

Exemplary =a modelimplementation for this criterion
Accomplished = excellent implantation, comparable to others
Promising = good implementation but lacking in some aspects
Incomplete = good start but only partial implementation

Missing = no evidence of this criterion

Not Appropriate = this criterion is not relevant for the course reviewed

Course Expectations

Criteria

Instructions are provided to students on how to start the course
Some possible options:
e |n-class orientation session
e Online orientation materials (e.g., screencasts, diagrams, documents, etc.)

The relationship between online and face-to-face expectations/activities is stated
clearly to students

Protocols for course communications between students and instructor are provided
(e.g., general “Netiquette,” best venue for questions, procedures for conducting
discussions, etc.)

All materials required for the course are delineated for students (e.g., texts, equipment,
software, web access, etc.).

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It
is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.




Notes:

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It
is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.




Learning Objectives

Criteria

Course-level learning objectives/outcomes are written clearly in student-friendly
wording

Learning objectives/outcomes for each sub-division of the course (e.g., modules,
lessons, weeks, chapters, etc.) are written clearly in student-friendly wording

Learning objectives/outcomes align with multiple levels of Bloom’s Taxonomy of
Educational Objectives as appropriate

Notes:

Learning Activities/Content

Criteria

Learning activities align with stated learning objectives/outcomes

Learning activities contain clear, detailed instructions for students

Learning activities promote peer-to-peer interaction

Learning activities promote instructor-student interaction

Learning activities promote student-to-content interaction

Content presentations support learning activities

Content presentations align with learning objectives/outcomes

Allweb links and embedded media elements included in content presentations are
functional

Content availed on the LMS are inclusive and accessible

Content (OER) borrowed from external links and resources are clearly indicated

Notes:

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It
is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.




Learning Assessments

Criteria

Avariety of learning assessments is provided to students

Learning assessments align with stated learning objectives/outcomes

Course documents state the contributions toward the final course grade of each
graded learning assessment

Written scoring criteria are provided to students for each human-scored learning
assessment

The online testing environment is safe with proctoring tools

Course documents include statements detailing when and where grades will be posted

Informal assessments are incorporated when appropriate

Notes:

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It
is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.




Technology Tools

Criteria

NA

All required technology tools (within Course Management System or from other
sources) have a clearly stated purpose related to course goals

All required technology tools have clear student usage instructions

Technical support contact information is provided for all required technology tools

Online chats and discussion forums are provided to allow online interaction

Notes:

Ethical/Legal Compliance

Criteria

NA

Course materials provide information about how students with disabilities may be
accommodated and supported

Course materials/activities show evidence of universal design principles (e.g., video
captioning online/face-to-face; “clicker buddies” pairing two students with one
personal response device; alternative text for images in online materials, etc.)

Course materials contain statements clarifying ownership and usage rights where
appropriate (e.g., “...used with permission...;” “...falls within Fair Use
guidelines...;” “...used under the terms of a Creative Commons Attribution 3.0
license...;” etc.)

Instructor takes steps to protect students’ educational records/privacy rights (e.g., no
personal information used in public posting of student grades; encouraging student
aliases in online public interactions; etc.)

Course materials provide written definitions of and consequences for student
behaviors that constitute plagiarism and/or academic misconduct.

Notes:

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It

is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.




Implementation of Blended Learning Course
Note: Requires observation of Face-to-Face and online settings during the course term.

Criteria

NA

Instructor is active in guiding students through the course (e.g., issuing reminders,
clarifying instructions, etc.)

Instructor ensures her/his accessibility by students in both f2f and online contexts

Instructor solicits feedback from students

Instructoris responsive to student questions/concerns

Instructor works to maintain a consistent integration between f2f and online contexts

Instructor adapts design of the course to meet emergent needs as appropriate

Students are engaged appropriately in both f2f and online contexts

Notes:

General Notes:

This Blended Learning Course Peer Review Form is part of the Blended Learning Guidelines prepared by Rwanda TVET Board with funding from_LuxDev. It

is provided as an open educational resource under a Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License.
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Annex viii. Proposed Blended Learning Implementation Plan and Roadmap

No  Activity Sub-Activity Pilot Phase ShortTerm LongTerm
(1-2 Year) (3-4 Years) (5 Years)
1 Strategic Form a national steering committee for blended learning in TSSs. *
Planning for BL
implementation Select a few TSS schools/trades/courses for piloting BL implementation .
in TVET Curricula
Conduct a needs assessment for BL in TSSs in technological infrastructure, skills, teaching/learning 3
tools for TSSs.
Update the Teacher Qualification Framework (TQF) by integrating BL competences *
Map existing TVET-CBT-CBA curricula to be blended. *
Create Schools’ BL implementation plans aligned with national priorities and NQF. . ¢
Adapt pilot TVET curricula to blended learning modes and develop appropriate digital tools. *
Develop a national blended learning policy/guideline for TSSs. .
Integrate blended learning approaches into training plans and manuals for pilot TSSs. *
Establish TSSs as centres of excellence with highest technological innovation in blended learning * ¢
approach.
Develop a case for blended learning scale up to all TSSs in Rwanda .
Putin place a full plan and implementation for the Blended Learning scaling up across all TSSs. *
Ensure continuous Blended Learning curriculum updates match with evolving industry * ¢
requirements for all trades.
2 Conduct an infrastructure/ connectivity audit to identify gaps across pilot TVET schools *
Acquire necessary ICT equipment and upgrade internet to implement BL in Pilot Schools . .
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Digital
Infrastructure
Development

Continuously upgrade infrastructure of centres of excellence such us internet to 100 — 200 Mbps to
full adopt immersive technologies etc.

Equip TVET centres of excellence with modern technology focussing on integrating digital tools (LMS,
smart & interactive tools, simulations & AR/VR/XR), Al, and industry-specific technologies (Robotics,
automation, 3D printing, additive manufacturing tech & loT), along with fostering digital literacy and
cross-disciplinary skills needed for digital economy needs.

Through partnerships, mobilize funds and establish collaboration with EdTech Companies to
develop immersive technologies (VR, AR and Simulations) for different trades.

Implement partnership with EdTech Companies for VR/AR/ and Simulations tools for TSSs

Expand VR/AR/XR labs, smart classrooms and computer labs for Centres of Excellence.

Capacity
Building for TVET
Trainers and
students

Conduct skills needs assessment for BL training in pilot TSSs

Provide digital literacy training for TVET trainers and students

Plan and conduct training workshops on E-pedagogy, LMS use, and digital content development for
selected TSSs trainers and related certification

Establish TSS trainer mentoring programs, E-champions and certifications

Establish students E-learning ambassadors at all TSSs and trades

Train BL master trainers to ensure continuous professional development on BL environment.

Introduce TVET trainers CPD framework and certifications in consideration of BL

Digital Content
Development

Align available manual content with TVET blended curricula and create additional digital contents
for all trades.

Pilot testing multimedia materials for practical skills training.

Create and outsource advanced resources (VR/AR/XR, simulation content).

Establish partnerships for co-creating industry-based digital content.
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5 Assess Learner Conduct school accessibility and gender inclusive audit and identify learners with special needs
Accessibility and
Support Provide assistive technologies and resource rooms to TVET Schools
Customize digital content using Universal Design for Learning (UDL) principles.
Create multilingual digital resources for inclusion and diversity.
Implement ongoing accessibility enhancements in all TSSs.
Evaluate and scale inclusive practices for digital content and LMS access
6 Assessment and | Develop tools for online formative and summative assessments including hybrid methods for
Evaluationin assessing practical skills.
Blended
Learning Conduct regular BL quality assessment at school, trade and course (manual) level
7 Partnerships and | Identify and engage different partners such as development partners, Telecom companies,
Collaboration for | industries, NGOs, CSOs, FBOs, EdTech companies to support and roll out BL innovative initiative in
BL TSSs
Implementation
Establish long-term stakeholder collaboration to ensure sustainability of blended learning initiatives
in TVET.
8 Monitoring, Develop a monitoring and evaluation framework to track implementation progress.
Evaluation and
Feedback Train staff on data collection tools for BL monitoring and evaluation.

Mechanisms

Conduct regular reviews of BL implementation progress through learner and teacher feedback for
improvement.

Establish a centralized Data Management System for continuous monitoring and reporting on BL
implementation in TSSs.

Publish annual reports on blended learning outcomes.




